This paper reports on the third stage of a longitudinal study into lecturing in English to non-English speaking students conducted at a university in Hong Kong. The first stage of this project (Flowerdew and Miller, 1992) 
Introduction
While there is a considerable body of research into lecturing which dates back to at least the beginning of the century (see Brown, 1987 , for review), little of this research has focused on situations where lecturing is conducted in a second language (Flowerdew, 1994) . Since the collections of research papers devoted to this topic edited by Flowerdew (1994) , however, this situation seems to be improving, with publications reporting on experimental research (e.g.Beme, 1995; Jensen and Hansen, 1995;  Thompson and Rubin, 1996; Zhao, 1997 ) and practical research-based pedagogical advice (e.g. Mendelsohn and Rubin, 1995; Rubin, 1995; Raphan, 1996; Rand, 1997) increasing in particular (see also Celce-Murcia [1995] on discourse analysis and listening; Ferris and Tagg, [1996] on listening needs analysis; and Vogely, 1998 on anxiety in listening). In addition, a number of research dissertations have been recently completed on academic listening (e.g. Chinokul, 1995;  Thompson, 1997; McKnight, 1998) As more and more countries where English is a second language adopt English as the medium of tertiary level instruction, it is becoming increasingly important that research should be directed at lecturing in situations where English is the second language. What are lecturers' and students' attitudes towards giving and receiving lectures in a second language? What are the problems encountered by lecturers and students in this endeavour? What strategies are used by lecturers and students to optimise the effectiveness of second language lectures? These are some of the important basic questions that research should begin to address, so that the findings can be used as a basis for lecturer and student preparation for second language lectures.
In two earlier studies published in RELC Journal (Flowerdew and Miller, 1992, 1996a) two of the present researchers have made a start in researching this area, one paper (Flowerdew and Miller, 1992) focused on students ' perceptions, problems and strategies in listening to lectures in English at a university in Hong Kong, and another (Flowerdew and Miller, 1996a ) studied the perceptions, problems and strategies of expatriate, native English-speaking (NS) lecturers teaching Chinese L1 students at this same university (see also Flowerdew and Miller, 1995 ,1996b and Flowerdew, Li and Miller, 1996 for other related research). This (Flowerdew, Li and Miller, 1998 Miller, 1996,1998 for details).
The approach is a &dquo;grounded&dquo; one in that no pre-existing theories were imposed upon the data, but ratherthe concepts and local &dquo;theory&dquo; were allowed to develop out of the data (Miles and Huberman, 1994) .
Interview
Thirty-four Chinese lecturers at City University (thereafter City U) were approached to take part in the study of whom 27 agreed. For the purposes of this report the data from 15 lecturers B selected to provide a cross-section in terms of discipline, age, experience, and gender B is used.
The interview followed a semi-structured format similar to that used in the previous studies by Flowerdew and Miller (1992, 1996a) . That is, three main topic areas were determined beforehand. These were Perceptions, Problems, and Strategies in lecturing. These areas were generated from student interviews conducted in the earlier Flowerdew and Miller (1992) Flowerdew and Miller (1997) . 
Perceptions
In this section of the report we describe the Chinese-speaking lecturers' perceptions of key features of lecturing to Chinese-speaking students. In our previous papers of students' and native-English-speaking lecturers' perceptions, problems and strategies (Flowerdew and Miller 1992,1996a 
Structuring of Lectures
The lecturers were divided as to the usefulness of following a rigid outline, or plan, in their lectures. Around half the respondents said that they did follow a rigid outline, with the other half saying that they did not. For those who followed a rigid outline some reasons given were that it helps the lecturer define his/her course of lectures, and that it is good for the students, especially weak students, to be able to follow what is going on. Several lecturers also pointed out that the courses they taught were pre-determined by others and that they had to teach to the syllabus. 
Use of Cantonese
The use of Cantonese was probably the most significant strategy used by lecturers to compensate for students' weak English. There was considerable variation in the degree to which lecturers reported making use of the mother tongue. However, none of the lecturers interviewed said that they never used Cantonese (see Flowerdew, Li and Miller, 1998 for more on this).
Summary of the Studies into Lecturing in English
In this section we will compare the findings from our three RELC Journal studies into lecturing in English to NNS students. The information in Table  2 comes from the three studies. The students' findings can be found in Flowerdew and Miller (1992) . The NS lecturers' study is reported by Flowerdew and Miller (1996a) . The Chinese-speaking lecturers' findings are reported in this paper.
As can be seen from Table 2 , there was a fair amount of overlap in the students' and lecturers' perceptions, problems and strategies about the lecture event. However, there were also some striking differences. (Flowerdew and Miller 1992, 1996a) 
